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SUMMARY

The Office of the Ombudsperson for Academic Ethics and Procedures of the Republic of Lithuania 
(hereinafter referred to as the “Office”) presents the results of its first study “Student Survey on 
Ethical Behaviour 2026”. The aim of the study is to examine the culture of academic integrity in higher 
education by analysing students’ experiences, attitudes, social climate, institutional factors and the 
use of artificial intelligence (hereinafter referred to as “AI”). A total of 2,540 respondents took part 
in the study, which was conducted during the period from 21 January 2006 to 28 February 2026. 
The relevance, significance and importance of the study are underscored by the fact that academic 
integrity in higher education is not merely a matter of individual student behaviour, but also the 
result of the broader academic culture, social climate and institutional practices. The study allows for 
a comprehensive assessment of the factors that shape students’ attitudes towards ethical behaviour 
and their actual practices during their studies process.

The study results are presented by identifying key thematic areas that cover various dimensions of 
the students’ experience and the academic environment:

	• study experience and assessment of the academic environment: students’ study experience 
is assessed in a mixed manner. Although most participants of the study were satisfied with 
their choice of study programme and their progress, individual aspects of the study system are 
assessed differently;

	• interpersonal relationships and social climate: relationships between students are generally 
viewed positively, but negative experiences, including instances of bullying, occur; 

	• attitudes towards and perception of academic integrity: students tend to rate their own 
integrity positively, however, they identify various factors that contribute to dishonest behaviour, 
relating both to the system and to personal choices;

	• fairness and impartiality of evaluation by lecturers: evaluation by lecturers are perceived 
differently. Some students view it positively, whilst others note subjectivity and unclear criteria;

	• institutional trust and reporting unethical behaviour: students’ views on the prevalence of 
unethical behaviour vary, and a significant proportion do not have a clear stance;

	• use of AI and the market for academic services: AI is used in the studies process and is associated 
with the completion of academic tasks and the market for academic services;

	• sociodemographic characteristics: the sample covers various student groups, so the results 
reflect the distribution of different socio-demographic categories.
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1.1. Questionnaire structure and data collection method1 

The questionnaire for the study “Student Survey on Ethical Behaviour 2026” consists of 68 questions 
(including 29 open-ended questions). The questions are classified into 7 sections:

1.	 Studies experience and assessment of the academic environment;
2.	 Interpersonal relationships and the social climate of studies;
3.	 Attitudes and behaviour regarding academic integrity;
4.	 Fairness and academic impartiality of evaluation by lecturers;
5.	 Institutional trust, cooperation and reporting of unethical behaviour;
6.	 Use of AI tools and the market for academic services in the studies process;
7.	 Sociodemographic characteristics of the respondents.

It should be noted that, in order to avoid bias in the responses, questions regarding the use of AI and 
academic integrity were deliberately placed in different sections of the questionnaire, interspersed 
amongst other thematic questions. Such structure of the questionnaire ensured authentic responses 
from respondents. During the analysis stage, the questions were grouped into thematic blocks in 
order to present the results of the study in a coherent and systematic manner.

1.2. Target group, sample size and data collection method

A quantitative method – an online survey – was used to collect the study data. Invitations to take 
part in the survey were shared via e-mail and in student groups on social media. The study ran from 
21 January 2026 to 28 February 2026. The sample size was 2,540 respondents. During the study, it 
was emphasised that it was anonymous and that only aggregated study data would be presented, 
without identifying any specific respondent. It should be noted that participation in the study was 
based on the principles of voluntary, unbiased, transparent, anonymous and ethical study.

1.3. Ata processing and analysis

A total of 2,595 respondents opened the survey link and submitted their responses – some of 
them (55 participants) declined to take part in the survey and were therefore unable to answer the 
questions. The remaining respondents (2,540) continued to participate in the study, although they 
did not answer all the questions either. A drop in response rates was observed when respondents 
answered demographic questions; for example, 2,527 respondents answered the final question 
relating to the topic under analysis, whilst a smaller proportion of respondents, namely 2,499 
study participants, answered the first demographic question. It should be noted that even fewer 

1 	 We would like to thank Dr Rima Sinickė for preparing the questionnaire questions.	

1.	 METHODOLOGY, ORGANISATION AND 
CONDUCT OF THE STUDY
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participants of the study, i.e. 2,520 respondents, answered the final survey question relating to 
demographic characteristics. The report provides the exact number of respondents who answered 
each specific question to each diagram. Authentic student responses to open-ended questions 
are presented as unedited answers.

ANALYSIS OF CLOSED-ENDED QUESTIONS. Descriptive statistics were applied to the analysis of 
quantitative data, and the analysis was carried out using Microsoft 365 for Business Excel. Responses 
to some of the questions were evaluated using a Likert scale.

ANALYSIS OF OPEN-ENDED QUESTIONS. Answers to open-ended questions were analysed using 
content analysis, identifying categories and subcategories. The analysis was carried out in several 
sequential stages:

1.	 Preparation of data for analysis. First, the collected empirical data was reviewed and prepared 
for analysis. At this stage, the entire set of responses was examined, the completeness of the data 
was checked, and, where necessary, obvious linguistic or technical errors were corrected, whilst 
preserving the essence and meaning of the respondents’ answers;

2.	 Categorisation. Subcategories were grouped into broader categories encompassing the opinions 
or experiences of respondents of a similar nature. These categories enabled the systematic 
identification of the main themes that emerged during the study;

3.	 Formulation of subcategories. At this stage, the main categories were identified and formulated, 
reflecting recurring themes and content trends in the respondents’ answers. The categories 
enabled the information obtained during the empirical study to be summarised in a structured 
manner and the main aspects of the phenomenon under investigation to be systematically 
revealed;

4.	 Data interpretation. In the final stage, the categories were interpreted in order to reveal their 
content and significance within the context of the study. The study findings were substantiated 
by quotations provided by the respondents.

It should be noted that the study participants were allowed to choose from a range of answer options. 
These were categorised into three groups:

	• promoters – respondents who support or tolerate the phenomenon under consideration, or who 
actively engage in the behaviour in question themselves;

	• passive – respondents who do not take a clear stance on the phenomenon in question;
	• rejectors – respondents who clearly disapprove of a particular phenomenon, behaviour or practice 

related to the question posed.
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2.1. Study experience and evaluation of the academic environment

The study participants were asked how they rated the quality of their studies (Figure 1). The majority 
of respondents were passive evaluators (44 percent), whilst other participants stated that they were 
promoters (34 percent). The smallest proportion of surveyed students stated that they adopted a 
critical stance towards the studies process (22 percent).

“How do you rate the quality of your current studies?” (n = 2,534)

Fig. 1.  Evaluation of the quality of studies by the respondents

Rejectors

Promoters 

Passive

  22 %

  34 %

  44 %

When asked to evaluate the addition of 10 points2 to the 2025 general education leaving certificate 
results, study participants expressed mixed views (Fig. 2). The majority viewed this decision negatively 
(36 percent), whilst 19 percent of respondents viewed it positively. The remaining students who took 
part in the survey had no clear opinion on this matter and assessed the quality of their studies neither 
negatively nor positively (45 percent).

Fig. 2. Respondents’ views on adding 10 points to general education final results

“How do you rate the addition of 10 marks to the general education final results of this year?” (n = 2,522)

I have no opinion  / I don’t know   

Positively, it was a good decision 

Neither positively nor negatively   

Negatively, it was a bad decision

  19 %

  19 %

  26 %

  36 %

Some respondents supplemented their answers with open comments. For this reason, a content 
analysis was carried out, categorising the data into categories and subcategories (Appendix 1). Three 

2	 The study analyses the current situation in the Lithuanian education system regarding the awarding of bonus points to the 
results of the state final examination. In 2025, a decision was taken to add 10 points to the results of most state final exami-
nations (with the exception of the Lithuanian language and literature examination) for all graduate students. This decision 
was based on the aim of mitigating the consequences of the raised pass mark and helping a larger number of students to 
pass their exams and gain entry to higher education institutions.

2.	 STUDY RESULTS 
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main categories were identified: positive (533), negative (269) and ambivalent (198). A positive opinion is 
associated with support for students (3) and compensation for a difficult exam (22). Negative opinions 
mainly relate to unfairness (126), distortion of the education system (105) and the undervaluing of 
responsibility and effort (38). Ambivalent evaluation reflects hesitation – the decision is considered 
understandable but having negative consequences (83) or having both advantages and disadvantages (7).

The participants of the study were asked whether they were satisfied with their choice of studies 
(specialty, profession), as well as how they viewed citation rules (see Figure 3).

Fig. 3. Respondents’ views on the choice of study programme, assessment of citation rules and lecturers’ 
ability to identify plagiarised work

“Do you agree or disagree with the statements below?” (n = 2,501)

Strongly disagree   

Disagree

Neither agree nor disagree   

Agree 

Strongly agree

2 % 4 % 2 %

3 % 13 % 6 %

14 % 26 % 41 %

41 % 42 % 31 %

40 % 16 % 20 %

  I am satisfied with my choice of 
studies (specialty, profession)

  I am well aware of the citation 
rules: how to cite correctly to 
prevent plagiarism

  Lecturers are able to identify 
bought written papers which 
are not prepared by the 
students themselves

 

An analysis of the survey participants’ responses shows that 81 percent of them tend to strongly 
agree or agree that they are satisfied with their choice of study programme; the same view was held 
by another group of respondents (58 percent) – they stated that they strongly agree and agree that 
they are well aware of the citation rules, i.e. how to cite correctly to avoid plagiarism. 51 percent of the 
students who took part in the survey strongly agreed and agreed that lecturers are able to identify 
work that has been purchased rather than written by the students themselves.

In response to the question “Compared to other students in your group or course, how would you 
rate your academic performance?”, 45 percent of respondents stated that they consider themselves 
to be a good student (Figure 4). A smaller proportion (35 percent) of study participants stated that 
they consider themselves to be the best or very good students. The remaining respondents (18 
percent) indicated that they consider themselves to be average students. The remaining respondents 
(2 percent) stated that they were among those performing below average.

Fig. 4. Respondents’ assessment of their academic performance

“Compared to other students in your group or course, how do you rate your academic performance?” (n = 2,526)

I am among students with BELOW-AVERAGE academic performance

I am among students with AVERAGE academic performance

I am among students with EXCELLENT or VERY GOOD academic performance

I am among students with GOOD academic performance

  2 %

  18 %

  35 %

  45 %

3	 In this section and other sections of the report, the figures in brackets indicate the number of comments.
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When respondents were asked whether they could personally express their opinions during lectures 
without fear of consequences, the answers varied (Figure 5).

Fig. 5. Respondents’ ability to express their opinions openly during lectures without fear of consequences

“Can you personally express your opinion openly during lectures without fear of consequences?” (n = 2,526)

Definitely not   

I don’t know/hard to say   

Probably not   

Probably yes   

Definitely yes

  5 %

  6 %

  12 %

  35 %

  41 %

The majority (76 percent) of the participants of the study strongly agreed or agreed that they could 
openly express their opinions during lectures. Other participants stated that they were unlikely 
or definitely unable (17 percent) to openly express their opinions during lectures without fear of 
consequences. The remaining respondents (6 percent) had no clear opinion or found it difficult to 
answer the above question.

The additional comments provided by the study participants were varied (Appendix 2): 153 responses 
were divided into several categories. Individual psychological factors (18), relating to anxiety about 
public speaking and a lack of self-confidence, were identified. The largest proportion consisted of 
lecturers’ reactions and possible consequences (59), encompassing fear of negative assessment, 
negative reactions from lecturers, and experiences of conflict. There was also a significant dependence 
on the lecturer or the situation (58), linked to the lecturer’s personality, situational factors and strategic 
silence. A smaller proportion of responses reflected a positive academic environment (10), associated 
with the encouragement of discussion and personal engagement, as well as the influence of the 
social environment (3), where there is a fear of other students’ reactions.

The study results show that students’ assessments of their studies  
experience are not uniform: respondents’ opinions range from positive,  

neutral to negative. A large proportion of students are satisfied with  
their choice of study programme and their academic progress; however,  

when assessing individual aspects of the study system (e.g. decisions  
in the field of education or the opportunity to freely express opinions),  

responses vary and reflect different experiences and perspectives.
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2. STUDY RESULTS

2.2. Interpersonal relationships and social study environment  

The study participants were asked how they would describe the relationships within their group and 
amongst their fellow students (Figure 6).

Fig. 6. Respondents’ assessment of relationships among fellow students

“How would you describe the relationships within your group and among your fellow students?” (n = 2,512)

Rejectors   

Passive   

Promoters

  22 %

  31 %

  47 %

The majority of respondents described their relationships within their group and amongst their 
fellow students as “encouraging” (47 percent); other participants classified themselves as “passive” 
(31 percent), whilst the remainder stated that they were “rejecting” (22 percent).

After giving the study participants the opportunity to supplement their answers with open-ended 
comments, a total of 318 comments were received; these have been categorised into categories and 
subcategories (Appendix 3). The largest proportion relates to positive interaction among students 
(137), associated with friendly relationships (96) and cooperation (41). Neutrality and limited social 
connections (91) were also highlighted, encompassing superficial communication (63) and limited 
interaction outside lectures (28). Social distance and aloofness (5) are associated with deliberate non-
interaction (37) and limited sharing of information (14), whilst tension and conflictual relationships 
(31) are linked to disagreements (22) and competition (9). The smallest proportion consists of social 
and cultural differences (8), related to age differences (5) and differing worldviews (3).

Respondents were asked how often they themselves or other students had experienced bullying 
(harassment, humiliation or mockery) from fellow students (in a group or on a course) during their 
current studies (Figure 7).

Fig. 7. Experience of peer student bullying among current respondents during their studies

“How often have you or other students experienced bullying (harassment, humiliation or mockery) from 
fellow students (in a group or on a course) during your current studies?” (n = 2,534)

Very often   

Often   

Sometimes   

Rarely  

 Never

  1 %

  2 %

  7 %

  18 %

  73 %

The vast majority (91 percent) of respondents stated that they have rarely or never experienced, and 
do not currently experience, bullying from their fellow students in their current studies. Another group 
(7 percent) of the study participants stated that they sometimes experience bullying, so specific 
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measures should be taken in response to this in order to change the situation. Respondents who 
experience bullying frequently or very frequently accounted for 3 percent of all those surveyed.

When the study participants were given the opportunity to elaborate on their answers (Appendix 
4), the received comments revealed a variety of experiences of bullying. The majority of respondents 
stated that they had not experienced bullying or had not noticed it (56), whilst some students 
considered it insignificant or a sign of immaturity. However, some responses revealed indirect 
bullying (32), manifesting as gossip or non-verbal mockery, as well as direct bullying (29), involving 
open taunting, insults or conflicts over academic performance. Inappropriate behaviour by lecturers 
(19), manifesting as the humiliation of students, and instances of discrimination and social exclusion 
(12), linked to isolation or a different attitude towards students, also emerged.

In the survey, the study participants were asked whether they thought they themselves made fun of 
their fellow students during their current studies (Figure 8).

Fig. 8. Bullying behaviour towards fellow students during the respondents’ current studies

“Do you think there are times when you yourself bully (harass, humiliate, or mock) your fellow students 
(in a group or on a course) during your current studies?” (n = 2,533)

Sometimes   

Rarely   

Never

  3 %

  12 %

  85 %

85% of the study participants stated that they never bully their fellow students during their current 
studies. The remaining respondents (15%) indicated that they bully their fellow students rarely or 
occasionally.

After analysing the open-ended responses of the study participants (Appendix 5), a category of 
“demonstrating respect for others” (71) was identified, primarily associated with a clear refusal to bully 
(49) and moral/value-based reasoning (22). Bullying disguised as humour (21) was also identified, 
manifesting itself in jokes or irony (14) and doubts as to whether such behaviour should be classified 
as bullying (7). Indirect negative evaluation (15) includes gossip or comments made out of earshot (9) 
and criticism or dissatisfaction (6).

The study data reveal that relationships between students  
are mostly viewed positively, but there are also neutral and negative  

aspects of the social climate. Although the majority of respondents state  
that they do not experience bullying, a some of them (15 percent) nevertheless 

encounter various forms of bullying or its manifestations.
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2.3. Attitudes and behaviour regarding academic integrity 

When respondents were asked how they assess their academic integrity in their current studies, their 
opinions differed (Figure 9).

Fig. 9. Assessment of the respondents’ personal academic integrity in the current studies

“How do you rate your academic integrity in your current studies?” (n = 2,501)

Rejectors   

Passive   

Promoters

  7 %

  26 %

  67 %

The respondents mainly described their academic integrity in their current studies as proactive 
(67 percent) or passive (26 percent). The smallest proportion of respondents described their 
academic integrity in their current studies as dismissive (7 percent).

Analysis of the data revealed (Appendix 6) that respondents’ answers varied. The predominant 
view was a declaration of high academic integrity (183), associated with independent work 
(101), the pursuit of knowledge (42) and integrity as a value (40). Another group of respondents 
(70) associate academic integrity with the use of aids, including AI as an aid (17), material from 
previous years (29) and consulting with other students (24).

When the study participants were asked to share what, in their opinion, determines dishonest 
student behaviour (cheating during academic assessments, taking exams dishonestly, paying 
others to complete academic works, etc.), the opinions expressed varied (Figure 10).

Other   

General culture :everyone cheats   

Unnecessary module   

Uninteresting lectures or subject   

Study material is too difficult   

Can’t see the point of trying, can’t see the meaning   

Desire to get the best possible grades by any means (e.g. for a 
scholarship, for entry into further studies)   

Lack of time (not enough time to learn and master the 
material, no time to prepare)

  2 %

  5 %

  12 %

  14 %

  14 %

Fig. 10. Assessment of factors influencing respondents’ dishonest behaviour during their studies

“What do you think causes students to behave dishonestly (cheating during academic assessments, 
taking exams dishonestly, paying others to complete academic works, etc.)?” (n = 2,595)

  15 %

  16 %

  21 %

Respondents indicated that dishonest student behaviour is mainly driven by a lack of time (21 percent), 
as well as the desire to obtain the best possible grades by any means (16 percent), a lack of relevance 
and perceived pointlessness in demonstrating effort, and unnecessary modules (27 percent). In the 
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respondents’ opinion, academic dishonesty among students is caused by both overly difficult course 
material and uninteresting lectures or the subject being taught (28 percent). The study participants 
indicated that the prevailing culture of cheating also influences dishonest behaviour (5 percent).

An analysis of the comments provided by 155 respondents (Appendix 7) revealed several key 
categories. The most frequently mentioned issues were the heavy study load and lack of time (40), 
linked to a shortage of time (24) and the large volume of study material (16). Problems relating to the 
quality of teaching and motivation also emerged (35), including ineffective teaching (21) and a lack 
of motivation (14), as well as a desire to achieve better grades whilst avoiding effort (30). Another 
important theme is the tolerance of dishonest behaviour in the academic environment (20). A smaller 
proportion relates to poorly chosen courses and a lack of time due to personal commitments (15).

In response to the question “In your opinion, does paying others to complete academic papers and 
coursework assignments occurs at your institution?”, (Figure 11), the majority of the study participants 
(44 percent) stated that they did not know and/or found it difficult to say whether instances of paying 
others to complete academic works or coursework assignments occurred at their institution.

Another group of respondents stated that instances of paying others to complete academic papers 
and/or coursework assignments are unlikely to occur or definitely do not occur at their institution 
(34 percent). The students who took part in the study also noted that they believed instances of 
paying others to complete academic works occur quite often and definitely occur at their institution 
(21 percent).

Fig. 11. Prevalence of the paying others to complete the respondents’ academic 
works in the institutions they represent

“In your opinion, does paying others to complete academic papers and 
coursework assignments occurs at your institution ?” (n = 2,530)

Definitely yes   

Definitely no   

More likely yes   

More likely no   

I don’t know/it’s hard to say

  6 %

  12 %

  15 %

  22 %

  44 %

When respondents commented on their answers, their opinions differed (Appendix 8). Several 
main categories were identified. It should be noted that knowledge of the procurement of works is 
indirect (29); some study participants stated that they had heard of such cases but had not personally 
encountered them (18), or believed that this takes place in secret (11). Another group of respondents 
mentioned direct experience or observed instances (2), including specific examples or personal 
experience. There was also a view that this practice is rare or does not occur (25), and other forms of 
academic dishonesty (12), such as the use of AI or plagiarism. Some of the responses were linked to 
situational explanations (29).

When asked (Figure 12) whether, in their opinion, the number of cases of students paying others 
to complete academic works was increasing or decreasing at their higher education institution, the 
study participants expressed differing views (Figure 17). Some students (67 percent) stated that they 
did not know the specific answer to the above question, whilst others (18 percent) noted a decrease 
in instances of academic work being purchased. Opinions were evenly split (7 percent each) between 
those who felt the situation regarding paying others to complete academic works was unchanged 
and those who felt such cases were on the rise.
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Fig. 12. Respondents’ assessment of changes in cases of paying others to complete academic works

“In your opinion, are cases of students paying others to complete academic works increasing or 
decreasing at your higher education institution?” (n = 2,528)

Increasing   

Unchanged   

Decreasing   

I don’t know/it’s hard to say

  7 %

  7 %

  18 %

  67 %

Based on the open-ended answers provided by the study participants (Appendix 9), several main 
categories have been identified. The predominant view is that AI influences the procurement of 
works (93), with respondents stating that AI either replaces the paying others to complete academic 
works (7) or reduces the need for it (22). Some respondents also indicated that they had noticed or 
heard of individual instances of paying others to complete academic works (13), whilst other students 
surveyed expressed a general perception of the above phenomenon (10), relating to the assessment 
of its existence or a lack of information.

The study results show that respondents generally view their academic integrity 
positively, but at the same time cite various factors related to dishonest 

behaviour in the study process. These factors include both aspects of the 
organisation of studies and individual student choices, and the responses reflect 

different experiences and attitudes towards academic behaviour.
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2.4. Fairness of lecturers’ assessment and academic impartiality

In the study, the respondents were asked whether they agreed (or disagreed) with certain statements 
(Figure 13).

Fig. 13. Respondents’ views on lecturers’ ability to identify AI-generated work, the application 
of academic ethics provisions and the availability of information

“Do you agree or disagree with the statements below?” (n = 2,525)

  Lecturers are able to identify student work generated by artificial intelligence 
  Lecturers apply the principles of academic ethics to all students without exception
  It is easy to obtain the necessary information (rules, procedures, documents) at my higher education institution

Strongly disagree   

Disagree   

Neither agree nor disagree   

Agree   

Strongly agree

3 % 3 % 3 %

9 % 10 % 8 %

28 % 18 % 16 %

40 % 39 % 45 %

20 % 30 % 29 %

The study participants strongly agreed and agreed that lecturers are able to identify work generated 
by AI (60 percent). They also fully agreed and agreed that lecturers apply the principles of academic 
ethics to all students without exception (69 percent), and fully agreed and agreed that it is easier to 
obtain the necessary information at their higher education institution (74 percent).

Respondents shared their insights regarding their views on how objectively (fairly) lecturers assess 
students’ coursework during their studies (Figure 14).

 

Fig. 14. Respondents’ views on lecturers’ objectivity and fair assessment during the study process

“In your opinion, how objectively (fairly) do lecturers assess students’ performance during their studies?” 
(n = 2,527)

Rejectors   

Passive   

Promoters

  17 %

  36 %

  47 %

When assessing lecturers’ objectivity (fairness) in relation to student assessment during examinations, 
the study participants mostly identified with the role of promoters (47 percent), a significant number 
were passive (36 percent), whilst the smallest proportion were dismissive (17 percent).

When respondents provided additional comments (Appendix 10), differing views on the objectivity 
of lecturers’ assessment emerged. Some respondents consider the assessment to be objective and 
fair (96), associated with impartial evaluation (58) and the assessment of effort and engagement (38). 
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However, the majority regard it as non-objective (115), highlighting favouritism and bias (83) as well 
as unclear assessment criteria (32). There is also criticism of the assessment system or methods (21), 
relating to problems with the marking of assignments or examinations.

When analysing the question of whether respondents had noticed that lecturers assess students 
differently based on their gender, it is evident that the majority of respondents (81 percent) stated 
that both female and male students (Fig. 15) are assessed equally. Other participants of the study (12 
percent) indicated that gender bias exists.

Fig. 15. Differences in lecturers’ assessment noted by respondents based on student gender

“Have you noticed that lecturers assess students differently based on their gender?” (n = 2,520)

Yes, female students are assessed more favourably   

Other   

Yes, male students are viewed more favourably   

No, both female and male students are rated equally

  5 %

  7 %

  7 %

  81 %

When the study participants were given the opportunity to express additional opinions (Appendix 
11), differing views on gender-based assessment emerged. Some respondents did not notice such 
instances of unequal assessment (53), stating that assessment is equal (45), or they lacked information 
(8). Another group of participants did notice it (53), pointing to more favourable assessment of men 
(36) or women (17). Uneven assessment linked to other factors (20) was also highlighted, such as 
favouritism or personal bias (12) and differing assessment standards (8).

The respondents’ answers indicate that the fairness and objectivity of lecturers’ 
assessments are interpreted inconsistently. Although the majority of students 

rate lecturers positively, some study participants indicated that they encounter 
instances of subjectivity or unclear assessment criteria. There are also differing 

views on lecturers’ ability to apply the principles of academic ethics and to 
identify unethical academic conduct.
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2.5. Institutional trust, cooperation and reporting of unethical behaviour

In order to find out how respondents would personally act if they witnessed or became aware of 
another student’s dishonest behaviour, it was found that their opinions differed (Figure 16).

Fig. 16. Respondents’ likely behaviour upon noticing another student’s dishonest behaviour

“How would you personally react if you saw or found out about another student’s dishonest behaviour?” 
(n = 2,523)

I would definitely report it (to the relevant authorities)   

I would probably report it  

 I would definitely keep quiet (do nothing)  

 I would probably keep quiet (do nothing)   

Hard to say/I don’t know

  6 %

  10 %

  17 %

  33 %

  34 %

The majority of the study participants stated that they did not have a specific opinion on how they 
would act if they observed another student’s dishonest behaviour. They stated that it was difficult 
to say (34 percent) how they would act if they observed another student’s dishonest behaviour. 
Another group of respondents stated that if they witnessed another student’s dishonest behaviour, 
they would definitely report it and would be more likely to do so (16 percent). Some study participants 
indicated that they would definitely keep quiet and would be more likely to keep quiet if they found 
out about another student’s dishonest behaviour (50 percent).

When respondents were given the opportunity to elaborate on their views regarding reactions to 
dishonest behaviour (Appendix 12), differing positions emerged. Some study participants would not 
wish to report dishonest behaviour (98), considering it not the student’s responsibility (54) or not 
wishing to complain about fellow students (44). Other respondents expressed a willingness to report 
it (74), with the aim of informing lecturers or those in charge. A situational or informal response was 
also observed (68), where the seriousness of the situation is assessed (48) or a personal warning or 
conversation is chosen (20). Some respondents (26) did not express a clear opinion.

The study participants were asked whether they would be able to report unethical behaviour and 
academic misconduct by lecturers and administrative staff at their higher education institution 
without fear of consequences (Figure 17).

Fig. 17. Respondents’ ability to report unethical behaviour and academic misconduct by lecturers 
and administrative staff without fear of repercussions

“At your higher education institution, would you be able to report unethical behaviour and academic 
misconduct by lecturers and administrative staff without fear of consequences?” (n = 2,531)

Definitely not   

I don’t know   

Probably not   

Definitely yes   

Probably yes

  11 %

  15 %

  20 %

  25 %

  29 %



back to content   |   18

2. STUDY RESULTS

The majority of the study participants stated that, if they observed unethical behaviour on the part of 
lecturers or administrative staff, or academic misconduct, they would be more likely to report it and 
would definitely report it (54 percent). Other respondents were of the opinion that, if they noticed 
unethical behaviour, they would definitely not be quick to report it and would definitely not report 
it (31 percent). However, there were also some study participants who were unable to answer this 
question because they did not know how they would react (15 percent).

When respondents were given the opportunity to provide additional comments during the survey 
(Appendix 13), several main categories emerged. The largest proportion consists of factors limiting 
unethical behaviour (117), associated with fear of academic consequences (51), a sense of insecurity 
within the institution (41) and distrust of the institutional system (25). The willingness to report 
unethical behaviour (63) was also identified, manifesting as a clear readiness (32) or a decision 
to report based on firm conviction (31). Situational assessment of the decision (28) relates to the 
assessment of the seriousness of the situation (17) and the potential personal consequences (11).

When respondents were asked to share their views on whether they knew of any students who, 
during their current studies, had bribed a lecturer to obtain a grade, pass an assessment, pass an 
examination, etc., it emerged that the vast majority of the respondents stated they were unaware 
(96 percent) of such cases, and only a small proportion of the study participants (4 percent) indicated 
they were aware of such instances (Figure 18).

Fig. 18. Respondents’ awareness of cases of bribery of lecturers during their studies

“Do you know of any students in your current course who have bribed a lecturer to obtain a mark, 
pass an assessment, pass an exam, etc.?” (n = 2,530)

Yes, I know   

No, I don’t know

  4 %

  96 %

 

When the study participants commented on their choice of responses (Appendix 14), several key 
categories emerged. The most frequently highlighted issue was the need for clear reporting channels 
(30), linked to a lack of information about reporting methods (17) and a desire for a clearer system (13). 
A lack of trust in the reporting system was also highlighted (19), linked to fears of a lack of anonymity 
(10) and mistrust of institutions (9). Some respondents expressed a willingness to report under the 
right conditions (18), particularly if anonymity was guaranteed.

When respondents were asked how they assessed the benefits of group work, it became clear that 
opinions varied (Figure 19).

Fig. 19. Respondents’ assessment of group work

“How do you assess the benefits of group work?” (n = 2,519)

Passive   

Promoters   

Rejectors

  29 %

  32 %

  39 %

The data shows that the majority of respondents (39 percent) view group work negatively (reject it). 
A slightly smaller proportion (32 percent) of students hold a positive view (promoters) and believe 



back to content   |   19

2. STUDY RESULTS

that group work is beneficial. The smallest proportion (29 percent) express a passive attitude 
towards group work.

After the study participants commented on their opinions (Appendix 15), two main categories emerged. 
The dominant issues relate to the organisation and assessment of group work (260), including social 
laziness (98), unequal assessment of contributions (58), difficulties in coordinating schedules (34), problems 
with work coordination (29) and a failure to recognise individual contributions (41). Also highlighted 
were experiences and benefits of group work (180), linked to the dependence of work quality on group 
members (73), differences in motivation (36) and the development of collaboration skills (71).

When respondents were asked to assess whether, in their opinion, the contributions of all students 
in group work are assessed objectively, it emerged that almost half of the study participants (48 
percent) held a negative view (rejecting the idea) and believed that students’ contributions are not 
assessed objectively. The remaining respondents were evenly split: 26 percent of students expressed 
a neutral stance, whilst another 26 percent viewed the situation positively (promoters) (Figure 20).

Fig. 20.  Respondents’ opinion on the objectivity of assessment of the contribution of all students in group work

“In your opinion, is the contribution of all students in group work assessed objectively?” (n = 2,504)

Passive   

Promoters   

Rejectors

  26 %

  26 %

  48 %

After the study participants commented on their responses (Appendix 16), two main categories 
emerged. The first concerned issues of objectivity in group work assessment (85), encompassing the 
complexity of assessing individual contributions (28), the uniform assessment of the whole group (39) 
and variations in assessment depending on the lecturer (18). The second category concerns group 
work dynamics and student behaviour (131), relating to the unequal distribution of work and cover-
ups (13), as well as personal experiences and individual assessments (118).

According to more than a half (55 percent) of the respondents, if they had the choice, they would 
write an individual assignment. In response to this view expressed by the study participants, it can be 
assumed that the issue of transparency in group work needs to be raised, as every second participant 
would prefer to do individual work rather than group work. Another group of students surveyed (26 
percent) stated that it makes no difference to them whether the assignment is individual or group-
based. 17% of the study participants indicated that they would choose to write a group assignment, 
whilst the smallest proportion of respondents (2%) selected the answer “other” (Figure 21).

Fig. 21. Respondents’ preferred mode of study work

“If you had the chance, would you choose to?” (n = 2,533)

Other   

Write a group assignment   

It makes no difference which to choose (both 
individual and group work are suitable)   

Write an individual assignment

  2 %

  17 %

  26 %

  55 %
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When the study participants shared their insights on the choice between individual and group work 
(Appendix 17), two main categories emerged. A preference for individual work predominates (159), 
linked to a preference for working alone (14) and the challenges of group work (18). The evaluation of 
group work and alternative perspectives (32) were also identified, covering the advantages of group 
work (15) and situational choice (17).

The study results revealed (Figure 22) that, in the opinion of the majority (45 percent) of the 
respondents, all members contribute equally when carrying out group work, either frequently or very 
frequently. Other surveyed students stated that members contribute rarely or never to group work 
(29 percent). A quarter of the study participants indicated that all members contribute occasionally 
to the group work. The remaining respondents (2 percent) selected the “other” option, stating: “As I 
mentioned, I had three groups and they all worked differently”, “I haven’t done any group work, so I 
can’t comment”, “We haven’t had any group assignments yet”, “Everyone is an individual” etc.

Fig. 22. Assessment of the consistency of group members’ contributions

“How often do all members contribute equally in your group work?” (n = 2,520)

Other   

Never   

Very often   

Rarely   

Sometimes   

Often

  2 %

  7 %

  14 %

  22 %

  25 %

  31 %

When the students who took part in the study explained the reasons for their answers (Appendix 
18), several main categories emerged. The first – experiences of organising group work and the 
distribution of contributions (52), covering unequal (14) and equal (15) division of labour, as well as the 
dependence of the experience on the group or situation (23). The second factor – attitudes towards 
group work and personal experience (49) – is linked to personal comments on the organisation of 
work (42) and a lack of experience or uncertainty (7).

The results of the study reveal that students’ opinions on the prevalence of 
unethical behaviour and changes in this regard within institutions are not 

uniform. A significant proportion of respondents do not have a clear opinion  
on these phenomena, whilst others offer differing assessments.  

This indicates varying levels of awareness and differing experiences relating 
manifestations of academic dishonesty.
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2.6. 	Use of artificial intelligence and the market for academic 
services in the study process

In order to assess students’ attitudes towards the use of AI when preparing final projects, respondents 
were asked a question regarding the assessment of the originality of such work (Figure 23).

Fig. 23. Respondents’ views on the acceptability of using AI and the originality of final theses

“A Bachelor’s degree student used artificial intelligence to analyse the data for their final dissertation. 
Should such work be counted as the student’s original work?” (n = 2,528)

Definitely not   

Probably not  

 I don’t know/hard to say   

Definitely yes   

Probably yes

  11 %

  18 %

  19 %

  20 %

  33 %

The majority of respondents chose the answer “somewhat yes and definitely yes” (53 percent), while 
the rest – “I don’t know / hard to say” (19 percent) and “Probably not and definitely not” (29 percent).

When the respondents explained the reasons for their choice (Appendix 19), two main categories 
emerged. A positive and conditional attitude towards the use of AI for preparing a final thesis (329) 
predominates, associated with AI as a support tool (142), assessment of work based on the student’s 
contribution (97) and the importance of the extent or conditions of use (90). Other respondents 
expressed a critical or negative attitude (188), regarding the use of AI as plagiarism or unoriginal work 
(124) or providing general, humorous or uninformative comments (64).

The study participants were asked: “Have you personally ever encountered a situation where you 
were offered a course assignment or a mid-term assessment task for sale?” (Figure 24).

Fig. 24. Respondents’ experience of offers to pay others to complete academic works

“Have you personally ever encountered a situation where you were offered to paying others 
to complete a coursework assignment or a mid-term assessment task 

(e.g. through acquaintances, social media or other channels)?” (n = 2,515)

Yes

No

  14 %

  86 %

The majority of the respondents (86 percent) stated that they had not encountered offers of this 
nature. The remaining 14 percent of study participants stated that they had encountered situations 
where they were offered the opportunity to pay others to complete a coursework paper or an 
assessment assignment.

When the students participating in the study provided additional comments (Appendix 20), two main 
categories emerged, reflecting their experiences regarding offers to pay others to complete academic 
works . Some respondents indicated that they had encountered such offers (34), most frequently on 
social media (23), online (7) or through direct contact (4). Another group of respondents noted that 
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they had not encountered instances of work being purchased or distanced themselves from such 
practices (57), stating that they had not received such offers (50) or considered them unnecessary (7).

When assessing the frequency of the use of AI tools (Figure 25) in the study process, it is worth noting 
that the majority of respondents indicated that they use AI tools occasionally (37 percent), a slightly smaller 
proportion – frequently and very frequently (39 percent), never or rarely – 23 percent of the study participants.

Fig. 25. Assessment of the frequency of use of artificial intelligence tools in the study process

“How often do you use AI tools during your studies?” (n = 2,530)

Never   

Very often   

Rarely   

Often   

Sometimes

  6 %

  13 %

  17 %

  26 %

  37 %

After the respondents provided broader insights into the use of AI in the study process (Appendix 
21), two main categories emerged. The first – the use of AI in studies (146), encompassing active use 
for learning (9), moderate use for explanations or clarifications (51), and for information retrieval or 
translation (5). The second category comprises neutral or critical comments on the use of AI tools(194), 
mostly of a general nature (192) or reflecting a critical stance or refusal to use it (2).

The majority of the respondents indicated (Figure 26) that they would not disclose the use of AI tools 
by them, as they believe that this merely helps to complete the work more quickly and does not alter 
the substance of the content (29 percent). Another group of respondents expressed a fear that their 
work would be undervalued (17 percent) and indicated that lecturers’ requirements on this matter 
were unclear (16 percent). Some of the students surveyed believed that the use of AI tools does not 
constitute a breach of academic integrity (14 percent). A smaller proportion of respondents stated 
that they did not know or were unsure whether the use of AI needed to be disclosed (10 percent), 
whilst some stated that they do not use AI tools in their studies (11 percent). The smallest proportion 
of respondents selected other answers (4 percent).

Fig. 26. Reasons given by respondents for not disclosing the use of AI tools in academic works

“If you do not (or would not) state that you have used AI tools in your academic work, 
what would be the main reasons?” (n = 2,595)

Other   

I don’t know/I didn’t know I had to indicate    

I don’t use artificial intelligence tools in my studies  

 I don’t consider this to be a breach of academic integrity   

Lecturers’ requirements on this matter are unclear   

I’m afraid the work will be undervalued  

 I think that AI tools just help get the work done faster, but 
doesn’t change the substance of the content

  4 %

  10 %

  11 %

  14 %

  16 %

  17 %

  29 %
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When the respondents explained the reasons behind their choices (Appendix 22), several main 
categories emerged. One of these was the use of AI tools as a supplementary learning aid (77), 
encompassing information search and verification (32), text structuring and language correction (28), 
and learning objectives (17). Unclear rules regarding the use of AI in studies (40), linked to differing 
lecturers’ views (21) and undefined limits on its use (19), as well as fear of academic assessment and 
sanctions (29) were also highlighted. Another category is a critical or neutral attitude towards the AI 
discourse in academia (27), encompassing criticism of academic assessment (19) and neutral or 
minimal comments (8).

The majority (Figure 27) of the respondents in the study indicated that students are likely to adhere 
to academic ethics and do so (41 percent). A slightly smaller proportion stated that it was difficult to 
say or that they did not know (25 percent). Some study participants believed that students are more 
likely not to adhere to and definitely do not adhere to academic ethics (33 percent).

Fig. 27. Assessment of compliance with academic ethics when using artificial intelligence among the respondents

“In your opinion, do STUDENTS at your higher education institution adhere to academic ethics 
when using artificial intelligence?” (n = 2,527)

Definitely yes   

Definitely not   

Probably not   

Hard to say/I don’t know   

Rather yes

  8 %

  9 %

  24 %

  25 %

  33 %

When the study participants explained the reasons behind their choices (Appendix 23), differing 
perspectives on adherence to the principles of academic ethics when using AI tools became apparent. 
The first category – perception and evaluation of the use of AI tools in studies (87) – encompassed 
general observations (53), evaluation based on usage methods (18), criticism or insights into potential 
violations (9), and perception of AI as a tool or minimal comments (7). The second category – lack of 
information and clarity regarding the use of AI tools (11) – reflects respondents’ lack of knowledge 
about the applicable rules.

In the survey, respondents were asked whether they believed that lecturers at their higher education 
institution adhered to standards of academic ethics when using AI tools (Figure 28).

Fig. 28. Respondents’ views on lecturers’ academic ethics regarding the use of 
AI tools at their higher education institution

“Do you think that LECTURERS at your higher education institution adhere to academic ethics 
standards when using artificial intelligence?” (n = 2,516)

Definitely yes   

Definitely not   

Probably not   

Hard to say/I don’t know   

Rather yes

  4 %

  11 %

  16 %

  31 %

  40 %
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The majority of the respondents stated that lecturers are likely to adhere to academic ethics and definitely 
do so (56 percent). A significant proportion of the respondents also noted that it was difficult to say or that 
they did not know (31 percent). A smaller proportion of respondents stated that lecturers are more likely 
not to adhere to, or definitely do not adhere to, the principles of academic ethics (15 percent).

When the students who took part in the study explained the reasons behind their choices (Appendix 
24), differing attitudes towards lecturers’ use of AI tools became apparent. Attitudes towards lecturers’ 
use of AI tools (38) encompass the use of AI as a support tool (22), a favourable or tolerant view (11), 
and criticism or doubts regarding its ethical implications (5). A lack of information regarding lecturers’ 
use of AI was also highlighted (8).

An analysis of the study participants’ answers (Figure 29) shows that respondents strongly agreed 
and agreed with the statements that their higher education institution has clear rules regarding the 
extent to which and how students may use AI tools (47 percent). The same opinion was expressed 
regarding the preparation of students’ final theses “ChatGPT” or other similar AI tools should be 
permitted (61 percent); using AI tools appears to improve the quality of learning (58 percent); AI tools 
encourage dishonest behaviour during studies (30 percent).

Fig. 29. Respondents’ views on the use of artificial intelligence in the study process

“Do you agree or disagree with the statements below?” (n = 2,523)

  My higher education institution has clear rules on the extent to which and how students may use artificial intelligence
  “ChatGPT” or other similar AI tools should be PERMITTED For the preparation of students’ final thesis
  When using AI tools, I feel that I am learning more effectively
  AI tools encourage dishonest behaviour in studies

Strongly agree   

Agree   

Neither agree nor disagree   

Disagree   

Strongly disagree

25 % 22 % 10 %16 %

36 % 36 % 20 %31 %

27 % 27 % 36 %30 %

7 % 9 % 22 %16 %

6 % 6 % 12 %7 %

When the respondents were asked to share their views on whether final written assignments reflect 
the professional and general competences acquired by students, it was evident that their opinions 
differed (Figure 30).

Fig. 30. Assessment of the ability of final written papers to reflect students’ competences

“In your opinion, do the final theses demonstrate the professional and 
general competences acquired by the students?” (n = 2 530)

Hard to say/I don’t know   

Definitely yes   

Definitely no   

Rather no   

Rather yes

  11 %

  15 %

  17 %

  25 %

  34 %
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The majority of the respondents stated that final papers reflect their skills, choosing the response 
options “Rather yes” and “Definitely yes” (49 percent). Other participants in the survey stated that they 
tended to disagree with this (41 percent). The smallest proportion of respondents noted that it was 
difficult to say/they did not know (11 percent) whether the writing of final written papers reflected the 
students’ existing competences.

When the students who took part in the survey explained the reasons for their choices in open-
ended views (Appendix 25), differing views on the significance of the final thesis emerged. The 
prevailing view is that the final thesis reflects the student’s competences (16), linked to the ability to 
apply knowledge (98) and analytical and academic skills (66). However, some respondents expressed 
a critical view (51), stating that the final thesis does not reflect real professional abilities (18) and 
emphasising the importance of practical skills (33). Situational assessments (21) were also identified, 
depending on the field of study (15) or the circumstances of the assessment (6), as well as criticism of 
the system of academic written assignments (9).

The majority of the respondents indicated that the final dissertation should be replaced by another 
form of assessment or that final written assignments should be abolished altogether (52 percent). A 
slightly smaller proportion stated that they had no opinion or did not know (26 percent). However, 
some participants suggested leaving things as they are and making no changes (20 percent).

The smallest proportion of the respondents chose other answers (3 percent), e.g.: “Changing to a 
different format could cause additional stress. If the exam format were to cover subjects taught over 
four years, the number of graduates might decrease”, “It’s hard to say, but I think the final dissertation 
should only make up part of the final mark. In my opinion, part of the final mark should also be based on 
marks from exams in current subjects,” “I’m not sure what to replace it with, but the volume of information 
will increase in the future, if that isn’t already a problem,” “A student’s placement at an organisation would 
be a good way to assess the knowledge demonstrated in a Master’s thesis” (Figure 31).

Fig. 31. Respondents’ views on the use of alternatives to a final thesis in their studies

“In your opinion, should the writing of a final dissertation be replaced by another form of assessment, 
or should it be abolished altogether?” (n = 2,527)

Other  

Do not change anything, leave it as it is   

Final written theses should be abolished altogether

I don’t know/no opinion   

It should be replaced with another form of assessment

  3 %

  20 %

  21 %

  26 %

  31 %

When the study participants explained the reasons for their choices in open-ended views (Appendix 
26), several main trends emerged. Suggestions for alternative forms of assessment predominated (216), 
most frequently linked to practical work (94), exams or tests (78), and less frequently to presentations (9), 
examples of work (1) or other alternatives (14). Criticism of the final dissertation was also expressed (85), 
relating to its excessive length (37), an overabundance of theory (28) and the significant time commitment 
required (20); suggestions were made on how to improve it (32), including reducing the scope (14), 
increasing the practical aspect (11) and simplifying the structure (7). Some respondents (26) are in favour of 
retaining the current system, suggesting that it be left unchanged (16) or that its structure be adjusted (10).

The survey data show that AI tools are used in the study process to complete 
academic tasks. The respondents’ answers also reveal links between the use of AI and 

the academic services market, suggesting that these practices may be interrelated.
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2.7. Sociodemographic characteristics of the respondents

During the study, the respondents were asked about their gender (Figure 32).

Fig. 32. Gender of the respondents

“Are you?” (n = 2,499)

Male   

Female

  25 %

  75 %

The majority of the respondents are women (75 percent), with the remainder being men (25 percent). 
These results show that significantly more women than men took part in the survey, which is why the 
sample structure is dominated by the female group.

Respondents were also asked about their age (Figure 33). The majority of respondents were aged 
19–22 (with a peak around 20 years old). As age increases, the number of respondents gradually 
decreases. A more pronounced decline is observed from around 25 years of age, whilst in older age 
groups (around 30–50 years), the number of respondents remains relatively small and fairly steady. 
Respondents over 50 years of age make up only a small proportion of the sample, and those over 60 
are isolated cases.

Fig. 33. Age of the respondents
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The majority of the respondents study for a Bachelor’s or vocational Bachelor’s degree (83 percent). 
Significantly fewer study participants indicated that they were studying for a Master’s degree (15 
percent), whilst the smallest proportion of respondents selected other options (2 percent), e.g. “PhD”, 
“College” and so on (Figure 34).
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Fig. 34. Distribution of the respondents by the level of studies

“Are you currently studying?” (n = 2,518)

Other   

Master’s degree   

Bachelor’s degree / vocational Bachelor’s degree

  2 %

  15 %

  83 %

The majority of the respondents have their studies funded from the state budget (68 percent), fewer 
respondents indicated that their studies were not funded by the State (tuition paid) (32 percent), 
whilst the smallest proportion of the respondents selected other options (1 percent), which are not 
relevant to this study (Figure 35).

Fig. 35. Distribution of the respondents by the type of study funding

“Are you currently studying?” (n = 2,497)

Other   

Studies not funded by the State (tuition paid)   

Studies funded by the State

  1 %

  32 %

  68 %

The largest proportion of the respondents are in their first year (35 percent), followed by slightly 
fewer in their second (27 percent) and third (22 percent) years. An even smaller proportion of students 
surveyed indicated that they were in their fourth (9%), fifth (3%) and sixth years (2%). The same 
proportion of respondents chose other options (2%), selecting ‘Do not wish to answer’ and similar 
responses (Figure 36).

Fig. 36. Distribution of the respondents by the year of study

“Which course are you studying?” (n = 2,503)

Other   

Sixth   

Fifth   

Fourth   

Third   

Second   

First

  2 %

  2 %

  3 %

  9 %

  22 %

  27 %

  35 %

The largest proportion of the respondents study at a state university (54 percent), slightly fewer at a 
state college (38 percent). An even smaller proportion of study participants indicated that they are 
studying at a private college (6 percent), whilst the smallest proportion are at a private university (1 
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percent) or selected other options (1 percent) that are not relevant to this study (Figure 37).

Fig. 37. Distribution of the respondents by the type of educational institution

“Are you studying?” (n = 2,516)

Other   

At a private university   

At a private college   

At a state college   

At a state university

  1 %

  1 %

  6 %

  38 %

  54 %

The largest proportion of respondents are studying social sciences (36 percent), followed by technology 
(17 percent), medicine and health (15 percent), humanities (11 percent) and other disciplines (8 percent). 
A smaller proportion of study participants indicated that they were studying arts (6 percent), and an 
even smaller proportion – physical (3 percent) and natural sciences (3 percent). The smallest proportion 
of the respondents (1 percent) are studying agricultural sciences (Fig. 38).

Fig. 38. Distribution of the respondents by the field of study

“Field of study?” (n = 2,497)

Agricultural sciences   

Natural sciences   

Physical sciences   

Arts   

Other  

 Humanities   

Medical and health sciences   

Engineering   

Social sciences

  1 %

  3 %

  3 %

  6 %

  8 %

  11 %

  15 %

  17 %

  36 %

The largest proportion of the respondents stated that they were not in employment (39 percent). 
A significant number of students (29 percent) stated that they were in full-time employment, while 
a smaller proportion were in part-time employment (22 percent). A smaller proportion of study 
participants noted that they work more than one full-time job (9 percent), whilst the fewest selected 
other options (2 percent), which were not included in the analysis (Figure 39).
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Fig. 39. Respondents’ employment status during their studies

“Are you currently employed?” (n = 2,520)

Other   

Yes, more than one job   

Yes, I work part-time  

 Yes, I work full-time   

No, I am not employed

  2 %

  9 %

  22 %

  29 %

  39 %

The survey included the largest number of the respondents (341) who had obtained their school-leaving 
certificates in recent years, particularly in 2025, with a significant number also having obtained their 
certificates in 2023 (292) and 2024 (284). A marked increase can be observed from around 2020, when the 
number of respondents began to rise rapidly (e.g. 2021 – 102, 2022 – 189).

In earlier periods (up to ~2015), the number of respondents who obtained their school-leaving certificates 
remained relatively small and fairly steady, usually ranging from a few to several dozen people, and in 
even earlier years (up to 2000) – a very small and sporadic number (Figure 40).

Fig. 40. Distribution of the respondents by the year of obtaining their school-leaving certificate

“In which year did you obtain your school-leaving certificate?” (n = 2,170)
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The survey sample includes respondents from various socio-demographic groups; 
therefore, the data presented reflects the distribution of student groups according to 

key demographic characteristics. It can be stated that the most active respondents 
to the survey questions were women and first-year students studying on state-
funded places, attending state institutions and representing the social sciences. 
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Study experience and assessment of the academic environment. The study results show that 
students’ assessment of their study experience is not uniform – the respondents’ opinions range 
from positive to neutral to negative. Most students are satisfied with their choice of study programme 
and their academic progress; however, when assessing individual aspects of the study system (e.g. 
decisions in the field of education or the opportunity to freely express their opinions), responses vary 
and reflect different experiences and perspectives.

Interpersonal relationships and the social study climate. The survey data reveal that relationships 
between students are generally viewed positively, but there are also neutral and negative aspects to 
the social climate. Although the majority of respondents state that they do not experience bullying, a 
significant proportion nevertheless encounter various forms of bullying or its manifestations.

Attitudes and behaviour regarding academic integrity. Based on the study results, it should be 
noted that respondents generally view their own academic integrity positively, yet they also cite 
various factors related to dishonest behaviour during their studies. These factors include both aspects 
of the organisation of studies and individual student choices, and the responses reflect different 
experiences and attitudes towards academic behaviour.

Fairness and academic impartiality in evaluation by lecturers. The respondents’ answers indicate 
that fairness and objectivity in lecturer assessment are interpreted in different ways. Although the 
majority of students rate lecturers positively, others report encountering instances of subjectivity or 
unclear assessment criteria. There are also differing views on lecturers’ ability to apply the principles 
of academic ethics and to identify dishonest academic behaviour.

Institutional trust, cooperation and reporting of unethical behaviour. The study results reveal that 
students’ views on the prevalence of unethical behaviour and changes in this regard within institutions 
are not uniform. A significant proportion of respondents do not have a clear opinion on these 
phenomena, whilst other participants in the study offer differing assessments. This indicates varying 
levels of awareness and differing experiences regarding manifestations of academic dishonesty.

Use of artificial intelligence and the market for academic services in the study process. The survey 
data show that the AI tools are used in the study process and are associated with the completion 
of academic tasks. The respondents’ answers also reveal links between the use of AI tools and the 
market for academic services, suggesting that these practices may be interrelated.

Sociodemographic characteristics of the respondents. The survey sample includes respondents 
from different sociodemographic groups; therefore, the data presented reflect the distribution of 
various student groups according to key demographic characteristics. It is worth noting that the most 
active respondents were women and first-year students studying on state-funded places, attending 
state institutions and representing the social sciences.

Thank you for reading!

CONCLUSIONS
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Appendix 1. 
Open views of the respondents on how they assess the addition of 10 
points to the 2025 general education completion results (482)

Category Subcategory Illustrative examples

Positive assessment 
(53)

Support for students (31) A mark of 10 certainly didn’t do anyone any 
harm; it would have been a great help in my 
final year.

Compensation for a difficult 
examination (22)

Essentially fine, as the assessment criteria 
for the exams were stricter and, to get in, 
you needed a higher mark than in previous 
years.

Negative assessment 
(269)

Unfairness towards others (126) Adding 10 marks to this year’s final results 
is an unfair decision towards students who 
study very well and towards those who 
graduated from school earlier.

Distortion of the education system 
(105)

The addition of points has distorted the 
admissions process.

Undervaluing of responsibility and 
effort (38)

It is unfair to talented students who have 
genuinely put in the effort to prepare for 
their exams.

Ambivalent 
assessment (198)

The decision is understandable, but 
has negative consequences (83)

I believe that simply adding extra marks 
has not solved the current problems in 
education. All the necessary learning 
resources, such as textbooks, should be 
made available and adapted to the current 
curriculum <...>.

The decision has both advantages 
and disadvantages (7)

In part, it is a good solution <...>, but, looking 
at university admissions, the entry scores for 
most students have become very inflated 
and do not reflect their actual abilities.

Unclear assessment (108) I cannot answer, as I took my exams in 2016.

APPENDICES
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Appendix 2. 
Open views of the respondents on whether they feel able to express 
their opinions openly during lectures without fear of consequences 
(153)

Category Subcategory Illustrative examples

Individual 
psychological factors 
(18)

Anxiety and shyness about public 
speaking (11)

Public speaking is always stressful.

Lack of confidence in my 
knowledge or opinion (7)

Sometimes I stay quiet because I’m not 
sure if my thoughts are correct; I’m afraid of 
saying something wrong.

Lecturers’ reactions 
and possible 
consequences (59)

Fear of a possible negative 
assessment or consequences (25)

I’m not afraid to express my opinion, but I 
usually face consequences.

Negative reaction from lecturers to 
a different opinion (2)

Some lecturers start attacking me if I express 
my opinion.

Experiences of conflict or 
inappropriate behaviour by lecturers 
(13)

If you try to say anything during a lecture, 
you are interrupted and shouted at.

Dependence on 
the lecturer or the 
situation (58)

The importance of the lecturer’s 
personality and attitude (33)

It depends very much on the lecturer.

Contextual and thematic factors (15) Depends on the situation.

A strategic choice to remain silent 
(10)

If I want to, I express my opinion; if I don’t 
want to, I don’t.

A positive academic 
environment and 
active participation 
(10)

Discussions encouraged by lecturers 
(6)

Lecturers strongly encourage this.

Personal confidence and proactivity 
(4)

I certainly express different opinions without 
fear.

Social environment 
and other students’ 
reactions (3)

Fear of being criticised (3) I don’t feel afraid of the lecturers, but I am 
afraid that other students will bully me.
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Appendix 3. 
Open views of the respondents regarding relationships within their 
group and amongst fellow students (318)

Category Subcategory Illustrative examples

Positive interaction 
among students (137)

Friendly and supportive 
relationships (96)

Everyone is pleasant, communicative and 
helpful.

Cooperation during studies (41) My group and another group studying the 
same subject get on very well.

Neutral / limited social 
connections (91)

Superficial communication (63) Interaction is neutral, avoiding personal 
matters and conflicts.

Limited interaction outside lectures 
(28)

The atmosphere isn’t bad, but compared to 
my previous studies, I feel a huge sense of 
alienation.

Social distance and 
aloofness (51)

Deliberate lack of social interaction 
(37)

I choose not to socialise with anyone.

Limited sharing of information (14) Little sharing of information between us.

Tension and 
conflictual 
relationships (31)

Interpersonal disagreements (22) Some colleagues are too nit-picky and try 
to make a fuss over every little thing.

Competition among students (9) Competition is already evident right from 
the start of studies <...>.

Social and cultural 
differences within the 
group (8)

The impact of age differences on 
relationships (5)

In our group, half of the students are 
straight out of school and half are over 40. 
I think that these middle-aged students 
create tension for the younger ones.

Different values or worldviews (3) Different world views.
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Appendix 4. 
Open views of the respondents regarding bullying by fellow students 
in their current studies (148)

Category Subcategory Illustrative examples

Absence of bullying 
and/or ignoring it (56)

Bullying not experienced or 
observed (41)

Neither witnessed nor participated in such 
a situation.

Considering bullying insignificant (9) Healthy irony; I don’t count it as bullying.

Viewing bullying as a sign of 
immaturity (6)

There is less bullying at university than at 
school.

Indirect bullying (32) Gossiping when others cannot hear 
(18)

Mocking behind their backs, commenting 
on their clothes.

Non-verbal mockery (14) Sly looks and whispering.

Direct bullying among 
students (29)

Open mockery or insults (19) Those who think they are smarter than 
others are the ones who bully.

Conflicts over academic results (10) Jealousy over exam results.

Inappropriate 
behaviour by lecturers 
(19)

Public humiliation of students (19) In the first year, from a psychology lecturer. 
She humiliated female students during an 
assessment.

Discrimination and 
social exclusion (12)

Isolation within a group (8) Some students form cliques and do not 
accept anyone else into them.

Discrimination (4) Because Lithuanian isn’t my first language, 
I sometimes make mistakes, which people 
make fun of.

Appendix 5. 
Open views of the respondents regarding their own bullying behaviour 
towards others (118)

Category Subcategory Illustrative examples

Demonstration of 
respect towards 
others (71)

Clear rejection of bullying (49) I feel that such behaviour should have 
absolutely no place in academic settings.

Moral and/or value-based 
justification (22)

I don’t want to be bullied, so I don’t do it 
myself.

Expressing bullying 
under the guise of 
humour (21)

Displaying jokes and/or irony (14) Unless it is in the form of laughter.

Doubt as to whether this could be 
understood as bullying (7)

Perhaps it does happen; maybe the person 
misunderstands something.

Indirect negative 
comments (15)

Gossip and/or comments made 
when others cannot hear (9)

I sometimes comment on certain people 
behind their backs.

Criticism or dissatisfaction with 
others (6)

Sometimes I find other people’s behaviour 
annoying.
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Appendix 6. 
Open views of the respondents regarding the assessment of personal 
academic integrity in their current studies (263)

Category Subcategory Illustrative examples

High academic
Declaration of 
integrity (183)

Independent completion of work 
(101)

I write all my work myself.

The link between study goals and 
the actual acquisition of knowledge 
(42)

I study in order to learn and acquire knowledge.

Integrity as a personal For me, academic integrity is a very

Declaration of 
academic integrity 
through the use of 
auxiliary tools (70)

value (40) important.

Use of AI tools only as an auxiliary I use AI to correct grammatical

tool (17) errors.

Use of questions from previous 
years and/or use of supplementary 
material (29)

I use supplementary material for studying. I 
sometimes look at previous years’ assignments.

Consulting with other students (24) I completed the works on my own and with 
the help of my groupmates. We sometimes 
discuss things with my groupmates.

Appendix 7.
Open views of the respondents on what leads to dishonest behaviour 
(155)

Category Subcategory Illustrative examples

Study workload and 
lack of time (40)

Lack of time for studies (24) Part-time students lack time for their studies 
due to work, family and other responsibilities 
in their lives.

The large volume of study material 
(16)

Generally, the less essential a module is, the 
less time there is to prepare for it and the 
greater the volume of material.

Quality of teaching 
and lack of motivation 
(35)

Uninteresting and/or ineffective 
teaching (21)

Poor teaching quality leads to students feeling 
hopeless about learning the subject.

Lack of motivation to study (14) Unfortunately, very few students seem 
genuinely motivated and interested. Most 
are lazy.

Desire to get a good 
grade more easily (30)

The desire to achieve higher grades 
(18)

Everyone wants a good mark, which is why 
they cheat.

Reluctance to make an effort / try 
hard (12)

Unfortunately, we must accept the fact that 
there will be people who act dishonestly in 
order to put in as little effort as possible.

Normalisation of 
dishonest behaviour 
(20)

Cheating is tolerated in the 
academic environment (20)

In the context of the prevailing culture, 
cheating or other dishonest behaviour 
among students is not condemned.

Personal 
circumstances and 
choice of study (15)

Inappropriately chosen studies (9) I think this happens because they do not yet 
know what they want in life and often study 
subjects that do not interest them.

Personal life circumstances (6) Part-time students lack time for their studies 
due to work, family and other responsibilities 
in life.
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Appendix 8. 
Open views of the respondents on the prevalence of paying others to 
complete academic works at their institution (116)

Category Subcategory Illustrative examples

Indirect knowledge 
of paying others to 
complete academic 
works (29)

Have heard of such cases, but have 
not personally encountered them 
(18)

I haven’t seen this or done it myself, but I’ve 
only heard about it.

It is believed that this practice takes 
place in secret (11)

No one boasts about it because they fear 
the consequences.

Direct experience or 
observed cases (21)

Specific observed instances 
of paying others to complete 
academic works (14)

People are constantly asking for help with 
writing papers on the university’s Facebook 
group.

Personal experience (7) I’ve done it myself.

The view that such 
practices do not occur 
or are rare (25)

I have not personally encountered 
such cases (15)

As far as I could see, everyone did their own 
work.

Doubts and/or uncertainty (10) I think it definitely doesn’t happen, but I 
don’t know for sure.

Other forms of academic 
dishonesty (12)

The use of AI instead of paying others 
to complete academic works (5)

No one buys anything; many students use 
AI.

Plagiarism or copying of work (7) The work we presented was copied the 
following semester and presented for 
another subject.

Situational 
explanations (29)

Economic or practical factors (11) It is very difficult to buy small assignments 
because of low earnings.

Characteristics of the study or social 
environment (18)

I socialised almost exclusively with students 
from my own year group.

Appendix 9. 
Open views of the respondents on the assessment of changes in 
instances of paying others to complete academic works (122)

Category Subcategory Illustrative examples

The impact of AI on 
paying others to 
complete academic 
works (93)

AI replaces paying others to 
complete academic works (71)

It is decreasing because AI can be used 
instead of paying others to complete 
academic works.

AI reduces the need to pay others to 
complete academic works (22)

Now you can pay OpenAI or Google and 
get help from AI.

Specific instances 
of paying others to 
complete academic 
works have been 
observed or reported 
(13)

Noticed attempts by students to 
pay others to complete academic 
works (8)

As I have accidentally seen posts by 
students themselves on social media asking 
to pay others to complete academic works.

Heard of individual cases (5) But one fellow student accidentally sent a 
screenshot showing where she had bought 
her Bachelor’s thesis.

Awareness of the 
phenomenon of 
paying others to 
complete academic 
works by students (10)

Assessment of the existence of the 
phenomenon (5)

It has always been and always will be.

Lack of information/uncertainty (5) I have no idea.
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Appendix 10. 
Open views of the respondents regarding the objectivity of lecturers’ 
assessments of students (242)

Category Subcategory Illustrative examples

Assessment is 
considered objective 
and fair (96)

Lecturers’ assessment is objective 
(58)

Most lecturers are objective and assess 
impartially.

Effort and engagement are 
assessed (38)

They assess not only the final result, but 
also attendance and effort.

Unfair assessment 
(115)

Favouritism and bias (83) There are favourites and there are students 
they dislike.

Unclear assessment criteria (32) Sometimes it seems that marks are awarded 
based on the lecturer’s mood.

Criticism of the 
assessment system or 
methods (21)

Problems with the assessment of 
exams or assignments (21)

The assessment of practical assignments 
depends on luck.

Appendix 11. 
Open views of the respondents regarding the unequal assessment of 
lecturers based on students’ gender (134)

Category Subcategory Illustrative examples

Failure to notice 
ongoing unequal 
assessment based on 
gender (53)

Assessment is considered equal (45) I did not notice.

Doubt and/or lack of information (8) I do not know the marks of other students.

Notice of ongoing 
unequal assessment 
based on gender (53)

More favourable assessment of men 
(36)

There was 1 lecturer.

More favourable assessment of 
women (17)

Sometimes lecturers are more lenient 
towards female students. Grading 
sometimes depends on gender.

Unequal
assessment linked to
other factors (20)

Favouritism and/or personal 
preferences students (12)

They grade those they like better students.

Different approaches to assessing 
lecturers (8)

Depends on the lecturer.
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Appendix 12. 
Open views of the respondents regarding their reaction to dishonest 
behaviour of other students (266)

Category Subcategory Illustrative examples

Reluctance to report 
dishonest behaviour 
(98)

This is not considered the student’s 
responsibility (54)

It’s not my concern.
Everyone is responsible for themselves.

Reluctance to report fellow students 
(44)

I wouldn’t want to report them.
I wouldn’t want to ruin relationships within 
the group.

Willingness to report 
dishonest behaviour 
(74)

Reporting to the lecturer or the 
relevant authorities (74)

I would inform the lecturer.
It should be reported to the relevant 
authorities.

Situation and/or 
informal reaction to 
dishonest behaviour 
(68)

Assessment of the seriousness of 
the situation (48)

It depends on the situation.
If it were serious, I would probably report it.

A warning to the student/informal 
resolution (20)

I would give them a personal warning.
First of all, I would speak to the person.

Appendix 13. 
Open views of the respondents regarding the possibility of reporting 
unethical behaviour by lecturers and administrative staff (225)

Category Subcategory Illustrative examples

Factors limiting the 
reporting of unethical
behaviour (117)

Fear of academic consequences (5) Probably not, as I would be afraid that it might 
harm my studies or my grades.

Feeling of insecurity within the 
institution (41)

As the group lacks unity, it quickly became 
clear who had reported it, so this does not 
provide a sense of security.

Distrust of the institutional system 
(25)

I have noticed that lecturers tend to be 
stricter when it comes to reporting unethical 
behaviour <...>.

Willingness to report 
unethical behaviour 
(63)

Clear readiness to report (32) I have done so before, so I would definitely 
report it again if necessary.

Reporting when firmly convinced 
(31)

Yes, if I were 100% certain that it was true 
and that it was completely dishonourable 
and unethical behaviour.

Situational 
assessment of the 
decision (28)

Assessment of the seriousness of 
the situation (17)

If it were a very serious situation, I would 
definitely report it.

Assessment of personal 
consequences (11)

If this were really to have consequences for 
me or my loved ones, then I would certainly 
see it through to the end.

Uncertainty and lack 
of experience (17)

Not knowing how to report it (9) I don’t know how to report it.

Lack of practical experience (8) I’ve never had to report anything before, so 
I’m not afraid; I don’t know what it would 
actually be like.
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Appendix 14. 
Respondents’ open views regarding their knowledge of cases of 
bribery of lecturers during their studies (82)

Category Subcategory Illustrative examples

Need for clear 
reporting channels 
(30)

Lack of information on reporting 
methods (17)

I don’t know where to turn.

The need for a clearer system (13) It should be clearly stated where to report.

Lack of trust in the 
reporting system (19)

Fear of a lack of anonymity (10) I am afraid it will not be anonymous.

Lack of trust in institutions (9) The administration often supports lecturers.

Willingness to report if 
conditions were right 
(18)

Reporting if it were safe (18) I would report it if anonymity were guaranteed.

Appendix 15. 
Respondents’ open views regarding the assessment of group work 
(474)

Category Subcategory Illustrative examples

Problems with the 
organisation and 
assessment of group 
work (260)

The problem of social laziness (98) Some work more, others less, but the mark is 
the same.

Unequal assessment of 
contributions (58)

Assessment is general, even though the 
contribution to the work varies.

Problems with coordinating 
schedules (34)

It is difficult to coordinate schedules with all 
group members.

Difficulties in coordinating work (29) Difficulty agreeing on how to allocate tasks.

Failure to recognise individual 
contributions (41)

Assessment should be individual.

Experience and 
benefits of group 
work (180)

The quality of work depends on the 
group members (73)

It depends very much on who you work 
with in the group.

Differences in motivation among 
group members (36)

Some try harder, others less so.

Development of collaboration skills 
(7)

Develops teamwork skills.
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Appendix 16. 
Open-ended views of the respondents regarding the assessment of 
group work (233)

Category Subcategory Illustrative examples

Problems with the 
objectivity of group 
work assessment (85)

It is difficult to assess students’ 
contributions objectively (28)

It is difficult to accurately identify everyone’s 
contribution, and it is very difficult for the 
lecturer to assess this when they cannot  
see it.

Uniform assessment of the whole 
group (39)

During group assessments, all students 
in the group receive an identical mark, 
which often does not reflect their individual 
contributions.

Differences in assessment 
depending on the lecturer (18)

It depends on the lecturer, but there are 
certainly those who take each student’s 
contribution very seriously and assess it 
accordingly, whilst there are also those who 
give everyone the same mark for the final 
product.

Group work dynamics 
and student 
behaviour (131)

Unequal division of labour and 
covering for colleagues (13)

Students themselves will be reluctant to say 
that others contributed less, even if this is 
the case, so as not to damage relationships.

Personal experience and individual 
assessments (118)

I often end up doing the lion’s share of the 
work, whilst others receive good marks.

Appendix 17. 
Open views of the respondents regarding their preferred study 
methods (199)

Category Subcategory Illustrative examples

Preference for 
individual work and 
the reasons for it (159)

Preference for individual work (14) Naturally I am more inclined towards 
individual work.

Problems with group work (18) Inequality persists in group work due to the 
division of labour.

Assessment of group 
work and alternative 
approaches (32)

The benefits of group work (15) It is easier to share the workload.

The choice depends on the situation 
(17)

I don’t mind working in groups, but it really 
depends on the people.

Symbolic answers (8) Vagueness I don’t know.
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Appendix 18. 
Open views of the respondents regarding the assessment of the 
consistency of group members’ contributions (108)

Category Subcategory Illustrative examples

Experiences of 
organising group 
work and the 
distribution of 
contributions (52)

Uneven distribution of work (14) In my experience of working in teams, there 
are often one or more students who do not 
take their work seriously.

Equal distribution of work (15) Our group is excellent and everyone’s 
contribution is equal.

Experience depending on the group 
or situation (23)

If we have the chance to choose ourselves, 
then we all contribute equally, because we 
choose people we know are working on 
the tasks; if not, then we don’t.

Attitudes towards 
group work and 
personal experience 
(49)

Personal comments on the 
organisation of work (42)

The most important thing is to communicate 
with each other, and then everything will 
fall into place.

Lack of experience or inability to 
assess (7)

I can’t say, there haven’t been any such 
tasks yet.

Appendix 19. 
Open views of the respondents on the acceptability of using artificial 
intelligence tools for data analysis in final projects and the originality of 
the work (517)

Category Subcategory Illustrative examples

Positive and
conditional approach
on the acceptability 
of using AI in the final 
thesis (329)

AI as an auxiliary tool (142) If AI is used as an aid, for example, to formulate 
thoughts.

Recognition of the work depends 
on the student’s contribution (97)

If they collected the data themselves and 
simply organised it using AI, why not?

Assessment depends on
the scope or conditions of use (90)

It depends on how it was used, to what 
extent.

Critical and negative
attitude towards the 
use of AI
and uninformative 
comments (188)

AI is considered as plagiarism or
unoriginal work (124)

It is plagiarism. Lecturers have no trouble 
understanding that it was not written by 
the student.

General, humorous or uninformative 
comments (64)

Perhaps I use AI sparingly, but it seems to 
me that it’s similar to how a mathematician 
would use a calculator.
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Appendix 20. 
Open views of the respondents on students’ experiences regarding 
offers to pay others to complete coursework or assessment 
assignments (100)

Category Subcategory Illustrative examples

Forms of 
encountering offers 
to pay others to 
complete academic 
works (34)

Offers noticed on social media (23) Yes, I follow a student group on Facebook 
where such offers appear.

Offers found online (7) Unless, when searching for information 
online, you come across pages where you 
can buy answers or entire assignments.

Personal experience / direct contact 
(4)

I have been asked to buy them, but I 
refused.

No encounter and 
distancing oneself 
from paying others to 
complete academic 
works (57)

Not noticed and/or not experienced 
(50)

In our group, there wasn’t even any talk of 
paying others to complete academic works, 
just requests to explain things or provide 
notes.

The view that paying others to 
complete academic works is 
unnecessary (7)

I like doing the work myself.

Appendix 21. 
Open views of the respondents on the frequency of using artificial 
intelligence tools in the study process (340)

Category Subcategory Illustrative examples

Use of AI tools in the 
study process (146)

Active use of AI for learning (90) No written assignment is complete without 
LLM.

Moderate use for explanations or 
clarifications (5)

I sometimes use it, for example, to explain 
how to solve a particular problem.

Information search or translation (5) Often used to translate foreign literature.

Neutral, general or 
critical comments on 
usage (194)

General comments on the use of AI 
in studies (192)

I use it when I don’t fully understand a topic, to 
prepare for exams, or to compile a summary.

Critical assessment or refusal to use 
(2)

I have never used it and never will.
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Appendix 22. 
Open views of the respondents on the frequency of using artificial 
intelligence tools in the study process (173)

Category Subcategory Illustrative examples

Use of AI tools as 
a supplementary 
learning (77)

Searching for and verifying 
information (32)

I use AI briefly to check information or find 
a source where I can find more information.

Text structuring and language 
correction (28)

It sometimes helps to organise sentences 
logically.

Learning and comprehension 
objectives (17)

I view AI in much the same way as I view 
Google Search.

Unclear rules on the 
use of AI in studies 
(40)

Different lecturers’ views (2) I liked one lecturer’s comment: “I’m not 
saying you shouldn’t use a calculator”.

Unclear limits on usage (19) It really makes the work to describe precisely 
when and how AI was used.

Fear of academic 
assessment and 
sanctions (29)

Fear of work being undervalued (16) I would be afraid that the work might be 
undervalued, but I would be more likely to 
mention it.

Fear of being accused of not doing 
the work independently (13)

It seems that if you say you use it, lecturers 
will immediately conclude that the whole 
piece of work wasn’t written by you.

Critical or neutral 
attitude towards AI 
discourse in academia 
(27)

Criticism of the academic 
assessment of AI (19)

I believe that the use of AI is currently 
assessed inappropriately.

Neutral or minimal comments (8) I have nothing to hide.

	
	

Appendix 23. 
Open views of the respondents on compliance with academic ethics 
when using artificial intelligence (98)

Category Subcategory Illustrative examples

Perception and 
evaluation of the use 
of AI in studies (87)

General observations on the use of 
AI (53)

Since we are human after all, I have noticed 
that most people talk to AI as if it were a real 
person with feelings.

Evaluation of AI usage depends on 
the manner of use (18)

This should be assessed on a very individual 
basis. Some people copy everything 
without even checking.

Criticism or insights into potential 
violations (9)

I have heard lecturers comment that several 
students are accused of using AI.

Lack of clarity 
regarding the use of 
AI (11)

AI is perceived as a tool, or minimal 
comments are provided (7)

We strive to be responsible.

Lack of knowledge about the rules 
for using AI (11)

I am not aware that such a provision exists; 
I am not familiar with the regulations 
regarding the use of AI.
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Appendix 24. 
Open views of the respondents on compliance with academic ethics 
when using artificial intelligence (100)

Category Subcategory Illustrative examples

Attitudes towards the 
use of AI by lecturers 
(38)

AI used as a support tool (22) Rarely, and in lecturers’ slides and case 
studies.

Favourable or tolerant attitude (11) In my opinion, yes, as we are often told 
what can be used.

Criticism and/or doubts regarding 
ethics (5)

I think that if I ask, people will think I’m 
making threats.

Lack of information (8) Respondents lack information (8) It has been noted on more than one 
occasion that the lectures are prepared <...>.

Neutral comments 
(59)

Neutral and uninformative 
comments (59)

I don’t know, I’m not interested.

I often see it in slides or simply on the 
internet.

Appendix 25. 
Open views of the respondents on the assessment of final written 
assignments’ ability to reflect students’ competences (245)

Category Subcategory Illustrative examples

Assessment of 
the final project 
as an indicator of 
competences (164)

The final paper demonstrates the 
student’s ability to apply knowledge 
(98)

I would like to believe that all students really 
do write their own theses, analyse and 
delve into historiography.

The final project allows for the 
assessment of analytical and 
academic skills (66)

I think so, because students still have to 
describe their work and the process <...>.

A critical view of the 
ability of final projects 
to demonstrate 
competencies (51)

The final project does not reflect real 
professional skills (18)

In most cases, the final project certainly 
does not reflect everything that is learnt 
and applied in practice.

The importance of practical skills is 
emphasised (33)

Acquired competences and knowledge are 
demonstrated by actual work outcomes in 
professional practice.

Situational 
assessment of final 
theses (21)

Assessment depends on the field of 
study (15)

It depends very much on the field of study.

Assessment depends on the 
circumstances of the assessment (6)

It all depends on who is on the committee, 
the student’s reputation and who the 
academic supervisor is.

Criticism of the 
academic writing 
system (9)

Criticism of structural and formal 
requirements (9)

All written assignments have nothing to do 
with the student’s knowledge and make 
the whole study process unnecessarily 
difficult.
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Appendix 26.
Open views of the respondents on students’ views regarding the use 
of alternatives to the final dissertation in their studies

Category Subcategory Illustrative examples

Alternative forms of 
assessment (216)

Internship/practical work (94) Internship/practical work.

Examination/test (78) Final examination. Test.

Project work (20) Project in lieu of a final thesis.

Presentation / defence (9) Public presentation.

Examples of work (1) Portfolio of work.

Other alternatives (14) Alternative payment method.

Criticism of the final 
thesis (85)

Too large in scope/too complex (37) Too much content.

Too much theory (28) Too much theory.

Too time-consuming a process (20) Takes a lot of time.

Suggestions for 
improving the final 
thesis (32)

Reduce the length (14) It could be shorter.

More practical work (11) More practical tasks.

Simplify the structure (7) A simpler structure.

Pass of the final thesis 
(26)

The thesis should remain (16) The final thesis is necessary.

Keep it, but change the structure 
(10)

Keep, but change the structure.
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